Functional Behavior Assessment

Date: 5/26/06
Name:  Sample Student
Age: 9-7
Grade: 3rd 
Classroom teacher: Caring Teacher
Resource Room teacher: Perry Mason
Paraprofessional: Mrs. Goody
School: BMOP

Definition of Target Behaviors:

Inappropriate noises: inappropriate verbalizations (e.g. “you’re stupid”), disruptive or loud noises (including singing loudly), shouting, interrupting peer's comments during discussions, calls out answers to questions before teacher is able to call on someone, talks over staff teaching (interrupting), making comments under breath but loud enough to be heard clearly by staff.

Non-compliance: refusing to work, not following directions, failure to comply with class routines, saying no, moving to areas without permission. 
Assessment Methods Used:

Evaluator and/or staff collected data using Antecedent Behavior Consequence data sheets. Other methods include behavioral observations by evaluator, staff records, and information provided by or elicited from staff, student, and family. 

Historical analysis:

Sample is a 3rd grade student who transferred into BMOP from Other District at the end of the 04-05 school year. He came with a behavior plan and that plan was modified this past September by his special education teacher. In December, Sample was placed on home instruction due to behavior in school attributed to adverse reactions to medication. He was noted to be experiencing heightened difficulty focusing on class work and is extremely distractible, especially in group settings. In late January, Sample returned for half day instruction for a week, and the team agreed that additional interventions outside of school may be necessary to help calm and stabilize him. He began systemically returning to school in the middle of March. He is now back for full day instruction.
Summary of information provided by various interviews and report/record reviews:

Parent Interview:

This was filled out by Ms. Student and responses were emailed. 
Health

Sample has good general health. Hel sleeps 10-12 hrs a night without getting up. For the past 3 months,  I have put Sample on a natural food diet. He eats a balanced diet including veggies. Sample currently takes Stratterra for ADHD. Previously, Sample was on Depakote, Ritalin, and Tenex. In January we took him off everything.
Educational/School

Sample’s best time at school is in the morning about 1 hr after he arrives. His worst time of day is in the afternoon. Sample does his homework when he comes home from school. He usually asks for help when he not sure of the work. His best school year was last year (2nd grade) in Other Districtville. He went to Ms Kelly's class for homeroom, English, math and language arts. The incentive plan was for the entire inclusion class and followed him when he attended science, social studies, music, gym and art in larger classes.  All of the teachers followed the same incentive plan. Ms. Kelly was strict, kind and fair and always taught up to Sample. He had a lot of respect for her. Sample needs extra help to keep him focused on the topic and to understand the directions. He has the tendency to talk to much and miss what is being taught. BMOP is an excellent school. The administration, Dr. Helpful and Ms. Umstead have worked diligently to keep Sample on track.  
Things that work well for Sample include: small class size, stability, feeling part of the class, kindness, understanding rules and consequences. Loud noises, confusion, and changes make Sample feel very insecure and he acts out, trying to get attention. Not understanding social skills gets in the way of Sample’s progress. He does not know how to talk to other children, he does not know rules of the games, nor does he know how to stop. I am  willing to help reinforce/punish behaviors that occur at school Sample gets rewarded at the end of the week if he follow the behavior plan at school during the week. He picks out 1 thing he can earn at the beginning of the week. If Sample is not doing well during the week he loses a play date. He also earns 10 minutes of screen time for certain behaviors that need improving.


He is my sous chef in the kitchen. He is respectful to the neighbors. He reads and play well by himself and also with me.  He is respectful, loving and fun to be around.

Household rules Sample follows include: be respectful, talk with an inside voice, clean your room, walk & feed the dog and fish. He takes his dishes to the sink and asks permission to do anything. Please and thank you are expected. For discipline, Sample usually gets quiet time in his room, loses screen time privileges or play dates. Particular situations that seem to set off  problem behaviors include loud noises, scary stories, lack of sleep changes in his routine. One thing I could do that would most likely make undesirable behavior occur is I could argue with his father.  To increase the chance an activity will go well, I tell Sample in advance what we are doing, give him the rules, and tell him I believe in him.


Sample comes home gets a snack and does his homework. If we have an activity after that he usually takes a quiet break beforehand or we play a game. We walk the dog and have dinner. Then we watch a little TV or Sample goes to his room to read for a while. He takes a shower, I read to him and lights are out between 8-8:30pm.

Things that Sample finds rewarding playing board games, practicing tennis, walks in the park, or  any time I spend with him interacting. When giving a command, I need to repeat myself two or three times. Concerns for Sample’s behavior or progress in school are expressed as he doesn't understand social skills. I also worry that he can't make friends for very long. Sample does not fit in with other kids. He sometimes goes off in a fantasy world. He doesn't know how to stay on topic and he persists with the same topics over and over again.

Social Emotional 

Sample gets along great with everyone. He is very loving ,compassionate, funny, and empathetic. Sample doesn't know when to stop nor does he understand being part of a team and how important it is that he follows the rules. He doesn't seem to care about what others want to play.  Then he feels bad and left out. When he likes a game he doesn't know when to stop and start something else. He gets stuck on things. He doesn't fit in.

Sample prefers to spend his spare time playing with other kids, going on a swing, or reading. His friends tend to be other children with special needs. Sample is a leader, but no one wants to follow. He has very few friends in the neighborhood. He does not act age appropriately. Once a week he has a play date with an old friend. Long-term goals for Sample are I want Sample to learn social skills and to fit in with the other kids. I want him to want to act age appropriate, feel self confident, like himself and want to learn. He is such a good boy. Please help him.

IEP 05/25/04: “Sample has difficulty following two step direction and has need for frequent movement breaks. He requires a variety of multi-media activities…Follow the rules, being a friend, and self-control are three topics Sample focused on this year. He shows the most difficulty in the area of self-control. Without choices given, he has trouble thinking of a correct answer to a given situation. 
When Sample is disruptive in class, he may require a brief time out to settle down. He benefits from a quiet time and can calm himself down. Strategies include: work towards rewards that are meaningful to him, give tasks that are broken down sequentially because he can become overwhelmed by too much information on a page. This can cause disruptive behavior and opposition, break down behaviors for Sample and start with a single goal, establish eye contact by calling Sample’s name before giving directions; Sample participates in his school’s behavior plan with modifications. He earns the opportunity to visit the school store weekly. Sample should have limited writing demands during seatwork time. Worksheets should have ample writing space, use  blocked areas, lines, & highlighting to guide placement of handwriting, Place Sample near teacher during activities. Avoid over-stimulating seat arrangements—proximity to distracters, particular students. 

Sample still struggles with staying quiet, physically and verbally, during instruction. He is capable of sitting and concentrating on his work for up to 20 minutes at a time… His impulsivity can deter other students from interacting with him. 

Give no more than 2 instructions at once, request Sample repeat multiple instructions back to you, provide frequent prompts to bring Sample back on task, provide frequent short movement breaks, prompt Sample to raise his hand, remove Sample to a calm environment if the atmosphere is particularly hectic, encourage Sample to request counseling if he needs to have a talk, use hands on and role-play activities whenever possible. 
Education Eval: With regard to work style on academic tasks, Sample fidgets and has a very short attention span. If Sample was thinking of something unrelated to evaluation session, it took a considerable amount of time to refocus him back to the subject at hand. When we did math items, Sample spoke in Spanish for all numbers, when I requested that he say them in English, Sample said Spanish was better. His frustration tolerance for task volume was somewhat limited. In the classroom it will be important for Sample to have the additional time h needs to complete reading tasks. More complex reading assignments should be broken down into shorter, more manageable units. Sample should be encouraged for his efforts when problem solving. He works best when coached to persevere and to work slowly, to listen to directions one at time. Sustained listening periods should be alternated with opportunities for movement. Whenever possible, oral information should b accompanied by visual prompts. Non-verbal cues to signal the need for short, specific, sustained listening periods will also assist Sample with his ability to remain focused.
IEP-02 Sample benefits from a therapeutic setting that provides social problem solving built into the curriculum. 

Previous parental concerns include the need to increase Sample’s impulse control, ability to listen and follow directions, an awareness of danger, and appropriate responses to social situations.

Previous Behavior Interventions:

A class wide behavior system where Sample earns tickets at the end of each period. In his previous district, he was also on a class wide behavior plan. At other school , he was on a school-wide token economy using points. 
Student Functional Assessment Interview (4/24/06)

Sample was interviewed in the main office conference room. He was pulled out at the beginning of the math lesson and it was explained to him that some questions were going to be asked and that there was no wrong or right answer. He came willingly and was given his choice of seating in the conference room. He proceeded to spin in the swivel chair throughout the interview. When given the choice of filling it out himself or having the evaluator write in his answers, he chose to dictate his responses to the evaluator. Some questions did need to be repeated or further explained, usually after Sample was spinning in the chair or talking about another subject.
	Always
	Sometimes

	Do you like to get rewards when you do good work? 
Do you work better with a classmate? 

Do you work better when your teacher is with you?
In general, is your work too easy for you?


	Do you think you would do better in school if you received more rewards?  
When you ask for help, do you get it?

Do you work better when you are alone? 

Do you think people notice when you do a good job? 

In school, do you do things or learn about things that interest you? 

Are there things in the classroom that distract you?

	Never
	

	In general, is your work too hard for you?
Is class or activities too long? 

Is class or activities too short? 

	


	Question
	Answer(s)

	When do you think you have the fewest problems in school
	Sometimes I feel good. Sometimes it determines a good day

	When you think you have the most problems in school?
	When I feel angry

	Why do you have problems during these times?
	Because I’m angry. I ignore staff and do bad stuff. 

	Is there something your teachers could do so that you have fewer problems?
	Pretty much, get rewards like a toy for me if I do good

	What are your favorite activities at school?
	Recess, gym, computers, art, strings and Spanish

	What kind of rewards would you like to earn for good work or good behavior?
	A light-saber toy

	If you had the chance, what activities would you like to do that you don’t have the opportunity to do now?
	I don’t know 



	How is your relationship with your teacher?
	It’s not going too well. I don’t like him that much. I miss Mrs. MacArthur

	How is your relationship with your classmates
	It’s going very well. Gage doesn’t like it when you call him silly names though.

	What do you do well at school?
	I’m good hearted

	What do you have trouble with at school?
	I don’t know. I don’t like homework.

	What do you think about asking for a break?
	Pretty normal

	What do you think will happen if you continue to act out in class?
	I’ll be thrown out of school

	What do you want to do when you get out of school?
	FBI field agent, vet, or doctor

	What do you like to do on the weekend?
	Eat and play videogames all day

	What do you like to do with your friends?
	Different stuff

	What are your favorite TV shows, movies, or videogames?
	Pirates of the Caribbean, Zelda, Scooby Doo


Subjects Ranking: 

	The Worst
	Just Ok
	Way Cool

	Reading
Language Arts
	Math
Science

Social Studies
	Morning Meeting
Specials

Lunch


Of the subjects you think are way cool, what is it that you like about them?

I like you get to go to recess. 
Of the subjects that you think are the worst, what is it that you don’t like about them?

Because it’s dumb for me to write. It’s old school. 

Strengths:

Sample can be a very creative, smart, funny, and engaging young man.  He is very passionate about many subjects and enjoys conversing with others regarding his areas of interest. 
Antecedent Behavior Consequence (A-B-C) Data:

Baseline Data was collected on:  

	Date
	Start
	End
	Duration (minutes)

	1-May
	10:05
	2:02
	237.0

	2-May
	12:45
	1:05
	20.0

	2-May
	2:30
	2:55
	25.0

	3-May
	9:50
	12:55
	185.0

	5-May
	8:40
	3:30
	410.0

	
	
	
	877.0


Behavioral percentages: Total number of behavior events is 60

(Note: the number of occurrences of each indicator varies due to the possibility of recording more than one behavior, predictor or function for each occurrence of the target behavior(s))

	Behavior
	Totals
	%

	Inappropriate Noises
	33
	55.00%

	Non-compliance
	27
	45.00%

	
	
	

	Location
	
	

	Classroom
	50
	83.33%

	Lunch
	4
	6.67%

	Hallway/Bathroom
	2
	3.33%

	Outside
	4
	6.67%

	Office (CST, counselor etc)
	0
	0.00%

	
	
	

	General Activity
	
	

	Morning meeting
	0
	0.00%

	Seatwork
	22
	36.67%

	Group work 
	10
	16.67%

	Special
	21
	35.00%

	Transition
	6
	10.00%

	Interruption 
	0
	0.00%

	Lunch/Recess
	2
	3.33%


	Immediate Antecedent (A)
	Totals
	%

	[image: image13.jpg]


Ignored by staff
	2
	3.33%

	Request denied
	11
	18.33%

	Given instruction/prompt to work 
	38
	63.33%

	Difficult Task
	1
	1.67%

	Provoked by peer
	5
	8.33%

	Alone/doing nothing
	3
	5.00%

	
	
	

	Immediate Consequence C
	
	

	Attention (told to stop, blocked)
	3
	5.00%

	Redirected to something else
	47
	78.33%

	Work requirement ended
	4
	6.67%

	Staff walked away
	0
	0.00%

	Staff did nothing
	6
	10.00%


Summary of data:

Estimated behavior rate: Inappropriate Noises: 1 every 15.4 minutes, Non-compliance 1 every 12.6 minutes. Total: 1 every 14 minutes
	Location
	General Activity
	When *(Antecedents)
	 (Behaviors)
	In order to:

*(Consequence)

	Classroom
	Seatwork

Special
	Given instruction or prompt to work
	Inappropriate Noises
	· (Redirected to something else)
· Attention

· Tangible

	Classroom

Outside

Lunch 


	Special

Seatwork

Transition
	· 
	Noncompliance
	·  (Redirected to something else)
·  Escape

·  Tangible

·  Attention


*listed in order descending from highest percentage

Notes: 

Both Inappropriate Noises and Non-compliance were most often preceded by an instruction or prompt to work. For both behaviors, escape came out as a primary function based upon antecedent events. However, when combined with consequences of the behavior, the overall functions shifted. 
Behavior Intervention Recommendations and Strategies

Antecedent procedures:

1. Choice-making may be a very powerful intervention for Sample. This may help give him a sense of personal within the limits defined by staff. Examples of this may include choice of writing instrument, which assignment to begin first, where to sit, whether to write the name on his paper first or last, etc. Choice-making can also be a part of setting limits and making the student aware of his role in a situation. It is also beneficial to only ask questions when you are prepared for a response of no (example: Can you do your work for me? No!; Can I write this down on this paper?). If you are not comfortable with a no or negative response, do not ask it in the form of a question, but try to state it with a choice.
2. Classroom accommodations which may be appropriate:

a. Provide short tasks that do not require extended attention in order to be successful

b. Permit frequent breaks after task completion

c. Use limited, concise language and whenever possible pair with a gestural or visual cue. 

d. Make sure that directions are given one step a time.

e. Increase student pacing on tasks.

f. Increase opportunities for movement during learning tasks

3. Focus only on correcting target behaviors. If Sample is sitting in an incorrect posture, ignore it. View Sample’s behavior as part of a continuum that will be shaped. The target behaviors are the priority, the rest will be addressed over time after the targeted behaviors have improved. 

4. Tell Sample what he needs to do, speaking in positives. Refrain from telling him “No, stop, can’t…”.  Example:

	Say
	Instead of

	You can play that game later in the afternoon
	You can’t play that game right now.

	As soon as I finish this group, then you can tell me about your special project
	No, I’m with this group now and can’t talk with you. 

	You need to do your work now. You can talk with your friends during snack. 
	Stop bothering other students


5. A whiteboard may be utilized to provide more visual cues for directions and task completion. Larger tasks can be broken down into smaller tasks to help Sample structure the task as well as feel successful in completing tasks.
6. When giving Sample instructions, give them one at a time and wait for him to complete the instruction before delivering the next one.

	Say
	Instead of

	Get your pencil 
	Get your pencil, take out your math book, & go sit at the horseshoe table.

	(Wait for him to get the pencil)

Take out your math book
	

	(Wait for him to get the math book)

Go sit at the horseshoe table
	


Skill Acquisition: 

7. Social Skills instruction should be implemented. Sample will be taking part in a summer program designed around social skills needs that may address many or all of these issues. This may consist of social stories and/or formal social skills instruction. This may take place during morning meeting time (e.g. in special class room for pre-teaching or applying skills in general education classroom). A social storybook may be used before designated social situations as a review or after an incident occurs. A social skills checklist was given staff and parents. The scores were averaged and anything below a 3 is noted below (1= almost never  2=seldom 3=sometimes 4=often 5=almost always)   . The following skills are broken down by score based on Skillstreaming the Elementary School Child by McGinnis and Goldstein
	Contributing to Discussions
	1

	Using Self-control
	1

	Dealing with an Accusation
	1

	Ignoring Distractions
	1.5

	Setting a Goal
	1.5

	Ending a conversation
	1.5

	Dealing with another’s anger
	1.5

	Dealing with fear
	1.5

	Reacting to failure
	1.5

	Recognizing another’s feelings
	2

	Accepting No
	2

	Saying No
	2

	Saying Thank you
	2.5

	Following Instructions
	2.5

	Completing Assignments
	2.5

	Asking a question
	2.5

	Joining in
	2.5

	Suggesting an activity
	2.5

	Expressing your feelings
	2.5

	Showing an understanding of another’s feelings
	2.5

	Dealing with your anger
	2.5

	Responding to teasing
	2.5

	Avoiding trouble
	2.5

	Problem Solving
	2.5

	Accepting consequences
	2.5

	Negotiating
	2.5

	Answering a complaint
	2.5

	Being Honest
	2.5


8. Sample may benefit from learning how to request a break or walk away from a stressful situation in an appropriate situation.  Once Sample is fluent in asking for a break, it may be beneficial to given a set of number of break cards to use for short breaks throughout the day. If staff notice that Sample seems to be agitated, they may prompt him to take a short break. A break may consist of a number of things (taking a walk around the school, sitting and reading a book quietly, going to the OT room and hitting/kicking the Tumbleform equipment). Sample should take frequent short breaks (e.g. 5 minutes) as opposed to longer extended breaks. 

Reinforcement:

9. A timer will be set for the time staff believe Sample can successfully complete a particular activity or task (lining up, doing spelling, morning meeting) assuming he is focused and on task. This time will vary by activity and at staff’s discretion. This should encourage Sample’s independence of staff and responsibility for work.
a. It may be helpful for the teacher to have filled out the tasks for the day and how s/he wants the task intervals to be broken up. S/he may also direct or instruct the paraprofessional in pre-setting tasks and duration.
b. For tasks that can be completed in the set amount of time (e.g. 1 worksheet): Set-up the task and start the timer. If  Sample completes the activity as or before the timer goes off, he will earn a ticket toward the Friday store. 
c. For tasks that need to conducted for a set amount of time, start the timer when Sample begins doing his work  (e.g. reading for 10 minutes, start the timer when Sample begins reading). Do not stop the timer. When the timer goes, Sample will receive a ticket for completing that activity if he did his work for more than half that time. 
d. Certain tasks (e.g. Specials) may require a short duration of work (e.g. 5-10 minutes, followed by a short break (e.g. 1 minute)). The duration of work should gradually be increased (e.g. firs two intervals of 5 minutes, then 3rd interval 6 minutes, 4th interval 7 minutes.
10. Additional tickets should be provided when Sample remembers to “Do your work, work quietly, or focus on doing your job”. When giving him a ticket, describe the reason why. Example: Sample, I like how you are working quietly.
11. Sample seems to enjoy spending time in library. A system may be set up that allows Sample to earn time at the library that he can cash in at the end of the day.  
Consequence:

12. When Sample is exhibiting noncompliance, count up to three. When he first exhibits behavior, show him a warning card with the number “One” on it. If he continues to exhibit the behavior after one minute, show him a warning card with the number “Two”. If he still continues after another minute, show him a warning card with the number him “Three”.  Do not argue with him at all during this time. When giving him the third card, take him to the peace space (or in more disruptive instances, a chair outside the classroom) for a 1-minute time-out to think.
13. Sample should not be removed from an activity for more than a short duration. Any work missed should be required to be made up. (E.g. misses 15 minutes of Art due to inappropriate behavior, he “owes” 15 minutes of recess or library time). This is to prevent reinforcement of the escape function of Sample’s behavior.  
14. When Sample is exhibiting inappropriate noises, ignore if possible. If it is a group setting, prompt planned ignoring. If needed, utilize the 1-2-3 system that is also used for non-compliance.
15. Since the suspected function of his behavior is a combination of escape & attention, please limit your verbal response to inappropriate behavior. Deliver the correction consistently without elaborating at the time. Provide frequent attention & breaks when Sample is exhibiting appropriate behaviors (Do your work, work quietly, Focus on doing your job). 
Evaluation Procedures:

Anecdotal teacher records, and Beat the timer sheet, A-B-C data collection sheet.
Materials needed for program implementation:

Warning cards, A-B-C data sheet, & beat the timer sheet

Karen Umstead, Board Certified Associate Behavior Analyst
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Break it down & BEAT THE TIMER!

	Task
	Time
	Did I beat the timer?

	
	
	Yes
	No

	
	
	Yes
	No

	
	
	Yes
	No

	
	
	Yes
	No

	
	
	Yes
	No


Yes= 
 1 ticket! 






No=   

Dates:

	Task
	Duration
	Timer beat?
	Comments
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	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	

	
	
	Y
	N
	


PAGE  
14

